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ABSTRACT

Lauren Hegge McGroarty
THE SCHOOLWIDE IMPLEMENTATION OF SCHOOLS ATTUNED,
A PROFESSIONAL DEVELOPMENT PROGRAM DEDICATED TO
MEETING THE NEEDS OF DIVERSE LEARNERS
2004/05
Dr. Robert Kern
Master of Arts in School Administration
Schools Attuned, the professional development program, was developed to provide

educators with the knowledge and skills necessary to meet the needs of all students.
Schools Attuned, based on 30 years of work by Dr. Mel Levine, had offered new methods
for recognizing, understanding, and managing students with differences in learning.
Parkview Elementary School in Westville, New Jersey adopted the Schools Attuned
program in order to fulfill the expectations that have been prescribed by the No Child
Left Behind (NCLB) legislation. This qualitative study was dependent on the population
of 33 educators’ perceptions about the Schools Attuned program, highlighting the
strengths and weaknesses of the professional development program. Through the
distribution of a questionnaire, an in-service evaluation, and conducting an open-forum
discussion group with a sample of the population that represented the teaching faculty,

the study also defined effective strategies that should accompany the implementation of

school-wide initiatives.
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Chapter 1

~Introduction

| Focus of the Study

The entire teaching staff at Parkview Elerhentary School participated in the Schools
Attuned training prior to the start .of the 2004—2005 school year. Schools Attuned is é
- professional development program, offered by All Kinds of Minds, based on 30 years of
work l;y Dr. Mel Levine. This program was developed to provide edﬁcators with the |
knowledge and skills necessary to meet the needs of all students. Schools. Attuned has
offered new methods for reeognizing, understandiﬁg, and managing s'tudenté with
differences in 1eafning.

Throughout the training, educators were focused on eight neurodevelopmental
constructs that affect learning: attention, 1anguaige, mer_n:ory, seri}omotor funetion, spatial
~ ordering, ‘temperal-sequential ordering, higher order cognition, and social cognition. This -
program ﬁrepared classroom teachers to make the best instructional decisions to ensure
that each student can ﬁnd academic and social success. The 'teaching staff was fortunate
to be trained in such a program given the expectations that have been prescribed by the
No Child Left Behind (N CLB) legislation. General educatioﬁ teachers have been reqjuiféd ,
to meet the diverse needs of all of their students. This program Wés_ intended to provide

- educators with the tools necessary to meet those needs.



Purpose of the Study '

With the requirements of the No Child Left Behind legislation, Parkview Elementary
School made a commitment to adopt and implement the compréhensive professional
development program Schools Attuned. Parkview Elementary School decided to invest in
the implementation of this program with the goal of improving student performance. This
study evaluated the needs of the teachers during the first year of implementation,
ensuring that the program was successful.

Definitions

No Child Left Behind (NCLB): President George W. Bush signed NCLB into law on
January 8, 2002. This legislation is based on the following four education reform
principles: increased accountability for student performance, increased flexibility and
local control, additional options for parents, and an emphasis on implemenﬁng research-
based teaching methods and educational programs.

Adequate Yearly Progress (A YP); AYP is a state developed measure of progress for all
local educational agencies, local school districts, and schools in the state. States must
define AYP where all students are expected to improve and achieve the proficient level
on state reading and math assessments by 2014,

Pupil Assistance Committee (PAC): The Pupil Assistance Committee held monthly
meetings in which teéchers were able to discuss students that are having a difficult time
in the classroom. The PAC Committee offered suggestions to the teacher and decides if

the student should be recommended for testing by the Child. Study Team.



Individuals with Disabilities Act (IDEA): The IDEA provides federal funding for the
education of children with disabilities and requires the provision of a free appropriate
public education (FAPE).

Schools Attuned: A comprehensive professional development program offered by All
Kinds of Minds, and is based on 30 years of work by Dr. Mél Levine. This program
provides educators with new methods for recognizing, understanding, and managing
students with diverse learning needs.

Neurodevelopmental Constructs: The 8 neurodevelopmental constructs that affect
learning include: attention, language, memory, neuromotor function, spatial ordering,
temporal-sequential ordering, higher order cognition, and social cognition. The Schools
Attuned program allows educators to understand the role of the neurodevelopmental
constructs in building the foundation for learning.

Limitations of the Study

The most significant limitation of this study was the limited amount of time to gather
information regarding the effectiveness of the Schools Attuned program. There was not
enough time to accurately evaluate the impact that the program had on increasing student
achievement. Therefore, this study focused on effective implementation strategies that
were utilized during the first year of the school-wide initiative to institute the Schools
Attuned program. This study was limited to providing other educational institutions,
planning to adopt the Schools Attuned program, with information that will assist them

during the first year of implementation.



- Setting of the Studv

The study took place at Parkview Elementary School Wthh is the. only school
| representing the Westville School District. The Borough of Westvrlle is located in
Gloucester County,v Nei)v Jersey (We'stville, New Jersey Resource"Guide, ‘2003). The -
cornmunity_of Westville is cornposed of approximat_ely 4,SOQ residents, residing over 1
square mile. _Thé WeStville cornrnunity includes the following racial percentages: 92%
. White, 3% Hispanic, 2.7% Blacl{, and 2.3% of the population includeother .races. The
median age :of Westville residents is 37,years old. In regards to the niembers of the
Ac‘ommunity that are above the age of 25, approximately 76% have completed high school
" and approximately 9% have earned a hachelor’s:'degree. "l“he median yearly household
| incOrne is appr0ximately $401,000 and the rnedian house value is about $92,000 |
(Westuille, New Jersey Resource Guide, 2003).

Parkview Elernentary School houses approximately 4QO students in Pre-Kindergarten
through sixth grade (New Jersey Departrnent of Education, 2003). The kpercentage of |
- students ‘with an Individualized Education Program (IEP) was 21%, and the percentage of -
students that have Limited English Proficiency (LEP) was 0.5%. Parkview School has a
srgmﬁcantly high student mobility rate of 20% when compared to the state average of
13% of students who entered and left during the school year. In 2003, the results of the
New J ersey Assessment of Skills and Knowledge (N J ASK4) indicated that 63% of tl_ie
fourth grade class was proficient.in Language Arts Literacy and 41.3% of the fourth
grade class was proﬁcient in Mathematics, with an’additiona1:6.5% showing advanced

proficiency (New Jersey Department of Education, 2003).



Significance of the Study

At the time of this study, Parkview School had an extremely high percentage of
students that were referred to the Pupil Assistance Committee (PAC) because the regular
education teachers were having a difficult time meeting the‘needs of diverse learners. |
With the implenientation of the No Child Left Behind legislation, it was necessary for
schools to provide support and assist their teachers in meeting the diverse academic and
social needs of their students. Therefore, Parkview Elementary School invested in and
adopted the comprehensive professional development program,.Schools Attuned to meet
the demands of the current legislation. However, it was critical for the teachers to be
~ provided with ongoing support throughout the school year in order to ensure successful

implementation of the program.
'Relationship of the Study to the ISLL.C Standards
Schools Attuned is a professional development program that requir:es educators to
collaborate with parents to identify student strengths and weaknesses. Strategies are
developed and should be implemented both in school by the teacher and at home by the
parent. A cooperative relationship ultlmately allows the student to be successful |
Therefore, the fourth standard that has been deﬁned by the Interstate School Leaders
Licensure Consortium directly relates to this study.- |
Standard 4: A school adrninistrator is an educational leader wllo promotes the suCcessv
“of all students by collaborating with families and community members, responding to |
diver'sei eommunity interests and needs, ‘and mobiliiing comrnnnity 'resourc.es'.‘j :
4.a.2. Knowledge:‘ The administrator has knowledge and understanding of conditions

and dynamics of diverse school community.



4.b.2. Disposition: The ndministratof believes in, values and is committed to diversity.
4.c.1. Performance: The adfninistratof facilitates and engages in activities ensuﬁng
that there are comprehensive, activé, visible, and mutnaliy serving schnol and community

relations; outreaéh to and partnerships with all segments of the diverse comrnunity.

Schnols Attuned nlsq provides educators with the knowled'gé and skills necessary to
meet the needs of all students. Schools Attuned offers new methods for recognizing,
understanding, and managing students with differences in learning. Throughout the
training, educators focus on eight neurodevelopmental cnnstructs that affect learning:
attention, language, memory, servomotor function, spatial ordering, temporal-sequential
ordering, higher order cognition, and social cognition. This program prepares classroom
teachers to make the best instfuctional decisions to>ensure that each student can find
academic and sqcial success. Therefore, the sixth standard that has béen defined by the
Interstate School Leaders Licensure Consortium also directly relates to this study.

Standard 6: A school administrator is an educational leader who promotes the success
of all studenfs by understanding, responding to, and inﬂuencing the larger political,
sdcial, economic, legal, and cultural context.

6.2.6. Knowledge: The administrator has knowledge and understanding of issues and
forces that affect teaching and learning, including issues of diversity and equity.

6.b.2 Disposition: The administrator believes in, values, and is committed to diversity
in ideals, values, and cultures.

6. ¢.1 Performance: The administrator facilitates activities ensuring a school

environment that focuses on students and learning.



QOrganization of the Study

This study is organize(i as follows: .

In Chapter 2, Review of the Literature, information is provided about the No Child
Left Behind Act and the implications for school districts across the nation, including the
| educational programs at Parkview Elementary School. As a result of the No Child Left
Behind Legislation, Parkview Elementary School has adopted the professional
development program, Schools Attuned. It is important‘ for school districts to foster the
implementation of school;wide ioitiatives. There were several factors that contribute to
the effective implementation of new school programs and profeésional development in
the educational literature tha'c was reviewed. |

Chapter 3, The Design of the Study, includes therdescription of the three research
: instfuments that were used to collect fhe qualitative_data throughout the course of the
study. The design of the study included tﬁc population of 33 faculty members at |
Parkviev? Elementary School. In this chapter, the sample and the sampling techniques
that were utilized throughout the study are identified. The design also rcveals information
- regarding the process of data collection. This chapter concludes with an analysic of the
data that was collected during tﬁe first year implcmentatioh of Schools Atfuncd at
Parkview Elementary School. ‘

The fesearch findings, which were dependent on the rescarch instruments that were
utilized throughout this study, are presented in Chapter 4. The first instrument assessed
the perceptions about Schools Attuned.and elicited feedback regarding the school-wide-
implementation of the program. The second instrumcnt allowed the faculty to evaluate

the Schools Attuned In-Service. The final research instrument was utilized during an



open-forum discussion group with a representative sample of the Parkview staff at the
conclusion of the study. The participants discussed the first-year implementation of -
Schools Attuned, and made suggestioné for the second year of implementation.

Chapter 5, Conclusions, Implications, and Further Study, prq_vides_ the conclusions of
the research study that wa'ls‘ conducted a’.t_:vP_arkview ,Elenientary Sbhool. The conclusions
are based on the data that was collected during the initial year of the implementation of
the professional development program, Schools Attuned. The implications that this study
had on the Westville School District and similar educational institutions are also
discussed in this chapter. Chapter 5 concludes with suggestions that would enhance the
implementation of Schools Attuned at Parkview Elementary School during the second

year of implementation as well as suggestions for further study.



Chapter 2

Review of the Literat_ure

On January 8, 2002, President George W. Bush sighed the No Child Left Behind Act
(N C‘LB) into law (U.S. Department of Education, 2004). The act includes four education
reform principles: stronger accountability fof resulfs, increased flexibility, and local
control, an emphasis on teaching methods that have been proveril"th work, and expanded ‘
options for parents. | | | |

Under the act’s accountability provisions, No Child Left Behind requifes states to
develop a plan and describe how they wili ensure thai all students, including those who
are disadvantaged, achieve academic proficiency. States are responsible for keeping
parents and community members informed about both state and school progress through
the development of annual report cards. Schools that ére not progressing will be required
to initially offer students supplemental services, including tutoring and afier-school
assistance. If a particular school fails td make adequate yearly progress for a period of
five years, the school will be ‘identiﬁed for restructuring or vulnerable to being taken over
by the state (U.S. House Commiftee, 2004). |

In exchange for greater accountability for results and student performance, No Child
Left Behind further provides states and school districts with flexibility in determiﬁing
* how féderal education fundé should be allocated. In order to assist schools in rhaking

adequate yearly progress and narrowing achievement gaps, states and school districts are



now able to consolidate their federal funds and apply them towards any educational
‘purpose authorized under the Elementary and Secondary Education Act (U.S. House
Committee, 2004).

Through the new Improving Teacher Quality State Grants, states and districts are
encouraged to choose prdfessional development programs and teaching strategies that
will help to increase student achievement. No Child Left Behind relies on using scientific
research to help determine what educational programs and practices have been proven
effective. Federal funding is provided to support effective programs and teaching
methods that improve student performancé and achievement. The government supports
the Reading First program because it is a scientifically based readmg program that
established comprehenswe readlng 1nstruct10n for chlldren in klndergarten through third
grade (U.S. House Committee, 2004).

Parents of children-in schools that‘ are not making adequate yearly progress are also
provided with options under the No Child Left Behind legislation. Parents with children
in schools that have not met the state standards for at least two consecutive years are .
provided with the option to transfer their children to another p'ublic school within the
district that is meeting the standards. Schools that have not met the state standards for at
least three years are responsible for providing students from low-income households with
supplemental services, inclhding tutoring, after-school services, and summer school. No
Child Left Behind also encourages communities to establish charter schools (U.S. Houée
Committee, 2004). |

In the. field of education, much controversy surrounds the expectations that are defined

by the No Child Left Behind Act. No Child Left Behind expects that all students will
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achieve the state deﬁned iproﬁc1ent level on state readlng and mathematics assessments
by 2014. Legislators defend the law by claiming, “If the goal were anythmg short of 100
percent proficiency, Congress would in effect be saying--in federal law--that it is
‘acc'eptable for states to leave a certain percentage of their students l)ehind.” (U.S. House
Committee, 20(l4, p. 5). | | | . |
Moreover, NCLB and the Individuals with Disabilities Education Act (IDEA) require

all students to participate in the state accOuntalaility and assessment system. States are |
also required to include the scores of students with disabilities Whenv determining whether
school districts have met their annual yearly pro gress goals for the school year.
Legislators further argue, “All parents want to know that the1r chrldren are learmng
Parents of chlldren w1th disabilities are no different »? (U S. House Commrttee 2004
P 3).
Thestate of educational institutions across our nation is extremely dependent on the
3 effective leadership from school administrators, the daily instruction o‘f.vhighly qualified
teachers, and the academic performance of the students. Schools must implement
- programs that will allow administrators, teachers, and students to be successful (U.S.
 House Committee, 2004). |

. Schools Attuned is a professional development program offered by All Kinds of
‘Minds, based on 30 years of work by Dr. Mel Levine. This comprehensive program
provides educators with new methods for recognizing,)understanding, and managing .
~ students with diverse learning needs (All Kinds of Minds, 2004). Scliools Attu‘ned , .
. provideseducators with a training program' of 35 hours, with an additional 10 hours of

follow-up experiences. Throughout the training, educators are introduced to and explore
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the eight neurodevelopmental constructs that affect learning: attention, language,
memory, neuromotor function, spatial ordering, temporal-sequential ordering, higher
order cognition, and social cognition. The program allows educators to understand the
role of the neurodevelopmental constructs in building the foundation for learning (All
Kinds of Minds, 2004).

Schools Attuned participants are encouraged to select a student whom they identify as
struggling with learning. The student becomes that participant’s case study throughout
the training. Educators learn to respond to learning differences through several critical
processes. The process of attuning requires the teacher, parent, and student to complete
comprehensive observation instruments. This information allows the teacher to devise an
educational plan, which addresses the strengths and weaknesses that are exhibited by the
student. The process of demystification provides an opportunity for teachers, students,
and their parents to meet and discuss the strengths and learning difficulties that the
student has been experiencing. The teacher employs classroom accommodations and
offers suggestions to parents that build on student strengths and work around their
weaknesses to produce better learning results. This program prepares classroom teachers
to make the best instructional decieions to ensure that each student can expeﬁence
academic and social success. When implementedv within schools, this program is able to
enrich the way all children are educated (All Kinds of Minds, 2004).

All Kinds of Minds has been working with independent feSearehers, including Dr.
Gordon Gates and Dr. Gladys Pack, to measure the impact that Schools Attuned has on
students, teachers, and schools. Theﬁ research has indicated that teachers feel more

prepared to address differences in learning after completing the Schools Attuned training.
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Schools Attuned has also improved student academic achievement and classroom
climate. This improvement has reduced the number of disciplinary referrals and special
education referrals in schools implementing the Schools Attuned program.

Nurﬁerous studies have supported that Schools Attunéd is an effective program,
producing positive results in many schools across the country. Therefore, it was critical
that attention be given to the actual implementation of professional development
programs. Research consistently indicates that professional development programs
should: be school-wide; be long-term with follow-up; encourage collegiality; foster
agreement among participants on goals and vision; have a supportive administration;
have access to adequate funds for materials, outside speakers, and substitute teachers;
develop buy-in among participants; acknowledge participants’ existing beliefs and
practices; and make use of an outside facilitator (Richardson, 2003).

Virginia Richardson and Tony Wagner agree that the ‘egg crate’ environment of
schools, in which teachers do not have the opportunity to interact with colleagues during
the workday, hinders professional development (Richardson, 2003 and Wagner, 2001).
However, Wagner disagrees with the characteristic of evoking “buy-in” among
professional development participants and proposes that teachers need to create
“ownership” (Wagner 2001). In order to establi‘sh “ownership”, he claims that the
following conditions are essential for adult learning in schobls to develop educational
change: shared vision of the goals of-learning, good teaching, and assessment;
understanding of fhe urgent need for change; relationships based on mutual respect and

trust; and engagement strategies that create commitment rather than mere compliance.

13



Commitment is ope' of the key components in the ﬁve—stage model,' defined by Gbi:d_on
- Donaldson, to assist educators in determining the effectiveness of program

_ implementatiop (Donaldson, 1993). Stage i, Criticism, allows educators to use criticism
to identify ways to improve performance. Stage 2, Self-Examination, encourages staff
members to examine student outcomes and how they are affected_‘ by current practices.
Stage 3 requires the staff to colléctivply establish goals. During Stage 4, the entire staff
needs to commit to the planning and_im'plementatioﬁ of new efforts. Stage 5, |
Consolidation, requires effective monitoring of a new progpam. The implementation of é
program that is based on careful goal setting, honest aése'ssme'rlt; ‘a1‘1d supported bya
committed faculty will be successful. The impiementatipns of professional development
prograrhs are successful through continuous efforts to mohitor progress thrpﬁgh

collective reflection (Donaldson, 1993).
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Chapter 3.
The Design of the Study |

Research Design

The research design of .t'his”qualvitative study was_intgnded to foster the adoption‘pf the
Schbols Attuned Program during the ﬁfst year‘ of irﬁpleméntation at Parkview El»emen.tary
School in Westville, New Jersey. Although this stﬁ(iy ?ould only be conducted during the
first six months of the school year, data was collected thrbugh a variety of means in order
fo compensate for the limitgd qméuﬁt,of- time. A]‘)ata was c_olléctéd t{rom aneeds
assessment questionnaire, an in-service evaluation;' aﬁd d;iring an bpen-forum discussion

group. This phenomenological research provided inforfnétion éboﬁt the experiences of
the participants during the first yearl of the échot;l-wide implementation of Schools
Attuned. Information Waé also gathered regarding changés that should be madcfjiuring
the second yeaf of irﬁplementation. The research that was conducted durihg Septerhbér
2004 through Fébruary 2005 has provided a sufficient amount of qualitative data to
measure the participants’ perceptions of the implementation of the Schools Attuned
program at Parkview Elementafy School.
F}ocus of Research Instrﬁments

Thére were three types of research instruments utilized to collect ciata throughouf the
study. The first type of instrument was a questionnaire that was distributed to 24
participants at the end of the first Schools Attuned Pracﬁcum Course that took plaice in

November 2004. This questionnaire asked the participants to describe the student that

15



Was being éttuned, inclﬁding strengths and weaknesses. The participants were also asked
to identify the strategies that were ‘ne:ing{us‘ed to aqémrﬁnodate the students’ needs. The
questionnaire further included questions regarding the participants’ feelings, attitudes,
and perceptions about the Schools Attuned program. The participénts were specifically
asked about the effect that'thools Attuned wduld have on student achievement, behavior
prqblems, and the number ot‘ referrals to'the Pupil Assistance Committee (PAC). The
participants were also provided with an opportunity to identify additional resources and
offer suggestions regarding the effective implementation of the Schools Attunéd
program.

The second type of instrument used dur_i‘ng thé study was an evaluation of an in-
service meeting that was held in January 2005. This evaluation was distributed to 33
participants at the end of the professional development meeting. This instrument .allowed
the faculty to evaluate the sffectiveness of the professional developlnentin-service
meeting. Participants described what was learned during the Sshoo_ls Attuned in-service.
The faculty also listed other areas of Schools Attuned that they would like to learn more
about in upcoming meetings. The participants were provided t’\tith another opportunity to
identify additional resources and offer suggestions regarding the effective
implementation of the Schools Attuned prngfam.

The ﬁnal research instrument that was used at the conclusion of the study included a
list of questions, which provided guidance and structure tn the open-forum discussion
group. After the final training session, the second Practicum Course, a representative
sample of the faculty participated in an open—forum‘d‘iscussion group. There were

questions regarding the roles of the teachers and the administration in implementing a
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new program. The participants were also asked about the accommodations that were
made for the teachers throughout the study. During the discussion group, the participants
also provided suggestions for the second year of implementation of Schools Attuned.

The qualitative research instruments that were utilized throughout the duration of the
study have measured the participants’ perceptions of the first year implementation of the
Schools Attuned program. The instruments have also provided information regarding the
chénges that should be made during the second year of school-wide implementaﬁon of
Schools Attuned at Parkview School.

‘Sample and Samnling Technique

The entire population of this study included 33 faculty members from Parkview
Elementary School in Westville, New Jersey. The population included all of the teachers
that participated in the Schools Attuned training. The population included 16,
Kindergarten through sixth grade, regular education teachers, 3 self-contained special
education teachers; 3 resource room teachers, 2 basic skills teachers, 1 Reading Recovery
teacher, 6 specialists, 1 school nurse, and 1 school sociél worker.

During the 2003 - 2004 school year; 9 teabhers were selelcted to attend the initial
training program. The first group of teachers included: 1 Kindergarten teacher, 1 first
grade teacher, 1 thjrd grade teacher, 2 fourth grade teachers, 2 fifth grade teachers, 1
math resource roorﬁ teachér, and 1 '.te'chnolo’gy coordinator. After receiving a $20,000
grant from the Dodge Foundation, the rest of the teaching staff was pfovided with
training during the 2004 — 2005 school year. The second group of 24 teachers included: 2
Kindergarten teachers, 2 first grade teachers, 2 second grade teachers, 1 third grade

teacher, 2 sixth grade teachers, 3 self-contained special education teachers, 2 resource
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room teachers, 2 basic skills teachers, 1 Reading Recovery teacher, 1 music teacher, 1
physical education teacher, 1 art teacher, 1 Spanish teacher, 1 librarian, 1 school nurse,
and 1 social worker. |

This study consisted of gathering information from three different samples of the |
population. The first sample included the group of 24 faculty mémbers that were being
trained during the 2004 — 2005 school year. A needs assessment questionnaire was
distributed during the Schools Attuned Practicum Course that was scheduled in
November 2004.

Thé second research instrument was distributed to the entire population of 33 faculty
members that were being trained in the Schools Attuned program. An evaluation of the
in-service meeting was distributed to all of the participants at the conclusion of the
professional development workshop. |

The third sample was determined using the stratified random sampling technique. The
sample consisted of 2 primary regular education teachers, 2 upper grade teachers, 1 self-
contained teacher, 1 resource room teacher, 1 basic skills teacher, and 1 specialist. This
sample represented the members of the school faculty that have been trained in the
Schools Attuned program. This representative sample of teachers participated in a
discussion group in which they were asked questions to guide the conversation about the
implementation of Schools Attuned at Parkview School.

Data Collection Approach

Throughout this study, it was necessary to collect data though a variety of means in

order to accurately measure the effectiveness of the first year implementation of the

school wide program, Schools Attuned. Data was collected through the distribution of a
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questionnaire that focused on the teachers’ perceptions of the Schodls Attuned program -
and first year implementation. Information was also gathered through thé distribution of
an in-service evaluation. Finally, a representative sample, of Schools Attuned
participants, was invited to attend an open-forum to discuss the first-year implementation
of Schools Attuned. |

The focus of this study was to measure the effectiveness of the first-year
implementation of the Schools Attuned program. However, the goal of this study was to
foster the adoption of the school-wide program. In order for the needs of the faculty to be
accommodated during the first year of implementation, it was esséntial for a needs
assessment to be distributed to the Schools Attuned participénts. The facuity members
that were being trained during the 2004 — 2005 school year, were prO\llided with a needs
assessment at the conclusion of the first Schools Attuned Practicum Course in November
2004. The participants were informed that the purpose of the questionnaire was to gain
information regarding the first-year impiementatién of the Schools Attuned program.
Although the participants were assured that the questionnaires would remain anonymous,
they were informed that the compiled results would be shared with the administration.
This information would allow the administration to meet the needs of the staff énd
provide the necessary support in succéssﬁllly implementing the program.

Information regarding the Schools Attuned prografn was also gathered at the end of an-
in-service meeting that was held in January 2005. An in-service evaluation was |
distributed to 33 participants at the end of the professional development meeting. The |
instrument allowed the faculty to evaluate the effectiveness of the pquessioﬁal

development in-service meeting. They also described what was learned during the
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Schools Attuned in-service and listed other areas of Schools Attuned that they Would like
to learn more about in upcoming meetings. Altﬁough the participants were assured 'that
the evaluations would remain anonymous, they were informed that the compiled results
would be shared with the administration and the Westville Board of Education. The
results would provide the administration and board members With informatioh regarding
the implementation of the Schools Attuned program and deterriline the need for ongoing
professional developinent. | |

Towards.the end of the study, a representative sém‘plé of the Schools Attuned
participénts attended an open-forum to discuss the implementatioh of the school-wide
program. The discussion group took placé in the sch-oolylibrary, vwhich was a niutu‘al,
comfortable setting for all of the participants. During the open-forum, teachers were
encouraged to discuss the strengths and- wea{lqie‘ssés of the program, and make
suggestions for changes that should be made for the second year of ‘implementation.

Data Analysis Plan

The data that was collected from the distribution of questionnaires was compiled. The
information from the questionnaire included questions that were limited to a yes, no, or
undecided response. Calculating percentages of the responses fegarding the effect that
Schools Attuned would have _bri student achievement, behavior problems, and the number
of referrals to the Pupil Assistance Commi&ee (PAC) prov.ided objective data.

The qualitative data gathered through the questionhaire, evaluation, and during the
discussion group also had to be analyzed. Data analysié of open-ended questions
consisted of orgaﬁizing and classifying the information, in which patterns’weré able to be

identified. This data provided the implications of the research study that was conducted at
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Parkview Elementary School in Westville, New Jersey. “Aﬁcr the information was
analyzed and compiled, the results were shared with the _admjnistration and the Westville

Board of Education.
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Chaﬁter 4
Research Findings
Findings

The staff members that received Schools Attuned training before the start of the 2004-
2005 school year were required to attend the first practicum, a follow-up in-service, on
November 3, 2004. At the conclusion of the meeting, a questionnaire was distributed to
each of the faculty members. The teachers were encouraged to complete and hand in the
questionnaire before leaving the in-service.

Twenty faculty members completed the survey and provided feedback about the
implementation of Schools Attuned at Parkview Elementary School. On the survey that
was distribufed, each participant provided information about the student that he or she
was attuning. The participants were asked to provide a list of student strengths and
weaknesses. They were also required to provide strategies that were being implemented
in school and at horhe._

For instance, one teacher highlighted thét the student that he or she was attuning is a
“creative writer, has excellent penmanship and is iiked by peers”. The teacher revealed
that the student has “difficulty with attenfion”. Theisvt‘u'dentl is .very fidgety and seems to
be socially immature. The strategies that were being implemented in school include “the
use of a stress ball to limit fidgeting Witﬁ other things” and “teacher-assisted

orgdnization”. The strategies that were being implemented at home include the parents

22



checking and signing homework assignments. The parents were also providing “a to-do
list to keep the child on-task in the morning”. |

The participants were asked to expiain what they liked about the Schools Attuned
program. The majority of the participants, 16 staff members, revealed that they liked the
strategy component of the program. One participant commented, “I like that the program
provides a resource manual of useful strategies to use with the student being attuned, as
well as the whole class.” Five of the staff members also identified the program’s initiative
to meet individual needs. A staff member indicated that he or she had a “better
understanding of children’s needs, feelings, and causes of their behavior”. Five of the
participants also revealed that they perceived Schools Attuned as being a positive,
beneficial program. One teacher conﬁded, “The program really made me understand and
become more sensitive to my students.” |

The participants were also asked to explain what they did not like about the Schools
Attuned program. The majority of the participants, 16 staff members, indicated that they
were exposed to too much information and not provided with enough time during the
core course of the training program. A participant admitted, “We moved way too fast
through the material.” Another staff member commented that there was “not enough time
to feel comfortable with the terminology”. Some of the teachers felt that there was a “lack
of time in school to brainstorm ideas and strategies with coworkers”.

The questidnnaire also included a section, which required the participants to answer
closed-response questions. When comparing Schools Attuned to other professional
development workshops, 1 participant, or 5% indicated that Schools Attuned was as

useful, 10 participants or 50% felt that Schools Attuned was more useful, and 9
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participants or 45% believe that Schools Attuned was much more useful than other
“workshops that they have attended. None of the participants indicated that Schools
Attuned was much less usefui or less useful than other professional development
workshops. | | |

- When asked hovt' 51gn1ﬁcantly your teachrng or work has changed asa result of
Schools Attuned at this point in the school year, 13 partmpants or 65% experienced some
change and 7 participants or 35% experienced moderate change None of the partlcipants
‘1ndlcated that they have experienced no change None of the partlcipants also 1nd1cated a
significant change to their teaching or work.

The questionnaire also inciuired aboutthe accuracy of the student profile, which
included the bprocess of consolidating the teacher, parent and student views, in
pinpointing student strengths and student weaknesses In regards to plnpomtlng student
strengths 2 participants or 10% indicated that the student profile was not at all accurate
3 participants or 15% felt that the student profile was somewhat accurate,‘ 12 participants
or 60% indicated that the student profile was moderately» accurate, and 3 pva.rtiCipants or
15% felt that the student proﬁle was very accurate. In regards to pinpointing student |

weaknesses, 2 participants or l,O%l indicated that the student profile was not at all
~ accurate, 4 participants or 20% felt that the student profile was somewhat accurate, 7
participants or 35% indicated that the student profile was moderately accurate, and 7
particinants or 35% felt that the student proﬁle‘ was very accurate.

| The participants were also asked their opinions regarding the effect that the
implementation of the Schools Attuned Program would have on student achievement,

discipline problems, and the number of student referrals to the Pupil Assistance
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| Cémmittee (PAC). While 4 paﬁicipants or 20% are undecided, 16 participants or 80% .
believe that the implementation of Schbols A‘ttuncd ;Nill improve student achievement at
Parkview Eleméntary School. In regards to behavior, 7 participants or 35% 'fee:l that the
implementatioh of Schools Attuned will decrease the number of discipline probleins.
While 7 participants or 35% are ﬁndecided, 6 participants or 30% do not feel that the

| implementation of Schoolé Attuned will decrease the number of discipline problems at |
Parkview Elementary School. In reggrds td thé imp%lct thgt Schools Attuned will have on
the number of student referrals to the Pupil Assistance Committge (PAC), 12 participants
or 60% believe tﬁaf the school-wide‘ ifnpieméntatidr_f of thc pr;)gfam,wili decreasé the

number of students that are referred to the PAC Committee. The other 8 participants or
the remaining 40% indicated that they were undecided about the impacf thaf Schools

Attuned would have on PAC referrals. .

The final question on the survey asked the participants to provide other suggestions
that would ensure the successful .school-wide implementation of the Schools Aﬁuned
Program at Parkview School. The majority of the staff, 18 participants or 90%, suggested
that the adnﬁnistfation provide monthly in-services for staff to meet é.nd discqss the
program. One staff member identified the need for ‘;more time to reviéw the constructs
and to discnllss.the positive strategies being impleménted”. Another teacher argued, “If the
school wants us to implement the prd gram, then the school needs to give us the time to
learn more about the program.” One participant simply stéted, “Monthly in-services |
would allow all of the Schools Attuned groups to meet, brainstorm, sharé, and learn.”

After the results of the questionnaire were compiled and shared with the

administration, the Westville Board of Education recognized the tcachér's’ requests for
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ongoing préfessional developmentvand approved a hélf—day in-service on January 14,
2005. The Board of Education requested to be brovi(ied with feedback regarding the half-
day in-service. The Board of Education acknowledged that they would base their decision
to provide additional monthly in-service meetings on the results of the survey.

At the conclusion of the January in-service meeting; the faculty members were
encouraged to cémplete an evaluation of the in-service. Only 18 members of the faculty
completed aﬁd handed in the survey. On the evaluation, 14 staff members or 78% gained
a better understanding of Scho'bls Attuned during the in-service. While 4 participants or
22% were undecided, no teachers indicated that they did not gain a better understanding
of Schools Attuned during the meeting. |

The evaluation'required the participants to describe what they learned from their
colleagues about Schools Attuned during the meeting. The fecdback fell into two major
categories including construct review and strategies. Several teachers indicated that the
whole group‘reviewed the construct of temporal sequential ordering‘and spatial ordering.
One teacher admitted, “It was interesting to hear the strengths and weaknessés ofa
student that are r_eﬁresented by a specific construct.” In regards to learning about
strategies one participant commentéd, “I found it interesting listening to my peers’
experiences with attuning their stgdenfs and leaming about strategiés that Ahave been
successful.” Another participant also valued the time to “talk about different strategies to
use with individual students”.

The fesuits of the evaluation also revealed that 14 participants or 78% believe that
regular in-service meetings would have a positive impact on the implementation of

Schools Attuned at Parkview SChool. While 4 staff members or 22% were undecided,
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none of the teaéhers indicate(i that regular meetings would not have a positive impact on
the implerﬁentation of the school-wide program at Parkview School. |

The evaluat.ion‘ alldwéd the participants to list areas of Schools Attuned that they
would like to learn more about in upcoming meetings. The maj oﬁty of the feedback
referred to continued review of the learning constructs. Many of the teache;s want to
“continue to discuss the constructs and strategies to help children having difficulty with a
speciﬁc construct”. Another participant identiﬁed a need for learning more “lessons that
incorporate Schools Attuned strategies that would help the entire c_léss, instead of just one
student”. |

The final question on the survey asked the participénts to provide other suggestions
that would ensure the successful school-wide implementation of the Schools Attuned -
Program at Parkview School. The majority of the staff suggested that the administration
continue to provide monthly in-service meetings for the faculty to meet and discuss the
program. One staff member requested that the administration “continﬁe to pfovide time to
discuss strategies with our peers”. Anofher teachef explained that the teachers need to be
provided with “regular communication and guidance through the program”. Many-
teachers also suggested that the school needs to establish a record of students that have
‘been attuned. One participant ﬁlr_ther suggested keeping é record of Schools Attuned
students using an on-line database, “which includes names of the students, strengths,
weaknesses, and strategies that ha;Ie been implemented”.

The results of this evaluation were shared with the members of the Westville Board of
Education at the January board meeting. Thé Board of Education was pleased with the

positive feedback that was provided by the teachers. The members of the Board of

27



Education acknowledged the teachers request for ongoing professional development and
agreed to scheduling additional monthly in-service méeﬁngs. o
At the conclusion of the study, 8 Schools Attuned participants attended an open-forum
to discuss the implementation of the school-wide program at Parkview Elementary
School. The representative group consisted of 2 primary teachers, 2 upper grade teachers,
1 self-contained teacher, 1 resource room teacher, 1 basic skills teacher, and 1 specialist.
Following the second Schools Attuned Practicum Course on February 22, 2005, the
discussion group took place in the échool library. The library was a mutual, comfortable
setting for all of the participants. The discussion was led and guided by the questions that
were asked by the principal investigator of this study.
| The discussion began with asking the participants to discuss how they each felt about
Schools Attuned after completing the entire training program. The participants admitted
that they were initially “overwhelmed” by the content of the program, but they were
begirining to feel more comfortable with the components and terminology of Schools
Attuned. All of the discussion group participants agreed that the resource manual of
strategies is their favorite component of the program. Some of the teachers also
confirmed that they referred to the resource binder for many students in their class. The
teachers explained that it was not necessary to go through the “timely process” of
building a student proﬁl»e and completing the teacher, student, and parent views to
identify a problem. One teacher stated, “Teachers know their kids. They know the
strengths and weaknesses of every student.”
The principal investigator asked how the participants felt about the first year of

implementation of Schools Attuned at Parkview School. The group admitted that, “it
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takes time to learn and irﬁplemént a new program’’. Althoughvthe group appreciated the
half;day in-service, they worried that the administration and the board of education
would neglect to provide on-going professional development;.

The entire group further argued that Parkviéw School lacks direction and leadership in
regards to the implementation of the Schools Attuned Program. One teacher confided, “I
feel like T am going through this with a Blindfold. I need 4t§:feel like I have someone to go
to if I have a question.” Another teacher (;brr_imented that we need -sor:neone to guide the
entire group of teachers in order to successfully impiement the program school-wide.

She stated that, “Everyone needs to be on the same page. Everyone needs to be held
accountable for implementing the program.” |

One teacher discussed the implementation strategies that are being utilized at another
school that is implementing the program. She explained that Schools Attuned isvpart of
their daily routine. For instance, the administrator disfributes a newsletter that includes
information about Schools Attuned and a “daily tip” to implement in the classroom. All
of the teachers need to be involved in the implementation in order for this to be a
successful, school-wide initiative.

At fhe conclusion of the discussion, the participants offered suggestions for changes
that should be made during the second year of impleméntation. The first Suggestion was
appointing a leader that will provide direction for the entire staff. The teachers real.ly feel
that the impiementation of Schools Atfuned will dissipate if this program lacks
leadership. Théy also feel tha;c the imblementatidn of Schools Attuned will fail if it is not

being consistently implementéd by all of the staff members.

29



Therefore, the participants believe that all faculty members that have attended the
Schools Attuned training should be held accountable for implementing and staying
involved with the program. The participants believe that the staff will stay involved in the
program through ongoing professional development. Consequently, the administration
and board of education should provide monthly in-service meetings. for the staff to learn
more about Schools Attuned at Parkview Elementary thool.

Analysis |

The results of the questionnaire that was _distributed‘_t'd the faculty members after the
first practicum, on Novembér 5, 2004 i.ndicated‘ thét every participaﬁt was working on
“attuning” a student. Every participént provided information about the student that he or
she was attuning. The participants provided a list of student strengths and weaknesses.
They also provided strategies that were being implemented in school and at home.

The results of this questionnaire indicated that the majority of the teachers liked the
Schools Attuned strategies that are in the resource binder. However, many teachers were
overwhelmed by the amount of information and felt that they were not provided with
enough time to learn about the program. When comparing Schobls Attuned to other
professional development programs, all of the teachers found this pro gram to be as
useful, more useful, 6r much more useful. No one indicated that this was not a useful
program. When asked how significantly your teaching or work has changed as a result of
Schools Attuned at this point in the scvhool year, ail of the teachers have experienced
some change or a moderate change. No one indicated that they have experienced a

- significant change to their teaching or work.
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The quest-ioiiﬁaire alse inquired about the acvcuracy of the student profile, which |
inciuded the precess of consolideting the teacher, parent, and student views, in

: piiipointing studerit strengths and stutient weaknesses. Most of the participants indieated
that the student profile was moderately accurate or very accurate in pinpointing student
strengths and weaknesscs. |

The participants were etlso asked tlieir opinibhs regardihg the effect that the
implementation of the Schools Attuned Program would have on student achievement,
discipline problems, and the numbei‘ of student referrals to the Pupil Assistatlce _

. Committee (PAC) at Park;'iew Elementary School. The majority of participants believe
that the implementation of Schools Attuned will improve student achievement. In regards
to behavior, the results indicated tliat there was not a clear majority and the faculty was
split as te whether the number of discipline preblems would decrease. In regards to the |
impac't that Sehools Attuned will have on the number of stlident referrals to the Pupil

- Assistance Committee (PAC), more than half of the participants believe that the school-

wide implementation of the prograin will decrease the number of students that are

referred to the PAC Committee. The remaining participants were undecidedv about the
impact that Scheols Attuned would have on PAC referrals.

o The final question on the survey asked the participants to provide other suggestions |
that would ensure the successful school-wide implementation of the Schools Attuned

" Program at Patkview School. An overwhelming majority of the staff suggested that the

administration provide monthly in-services for the staff to meet and discuss the program. |
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At the conclusion of the J anuary in-service meeting, the faculty members were
encouraged to complete an evaluation of the in-service to provide feedback regarding the
value of ongoing professional development. The results of this evaluafion indicated that
the majority of the staff members gained a better understanding of Schools Attuned
during the in-service. The evaluation revealed what the teachers had learned from their
colleagues about Schools Attuned during the meeting. The results indicated that the
teachers reviewed one of the learning constructs and discussed strategies to use with
students in the classroom.

According to the evaluation, the majority of teachers believe that regular in-service
meetings would have a positive impact on the irnplémentation of Schools Attuned at
Parkview School. The teachers suggested that the administratioﬁ continue to provide
monthly in-service meetings for the staff to meet and discuss the program. The
participants would like to continue reviewing the learning constructs.

At the conclusion of the study, a'representati've sample of Schools Attuned
participants attended an open-forum to discuss the implementation of the school-wide
program at Parkview Elementary School. The participants were initially asked to discuss
how they each felt about Schools Attuned after completing the entire tréining program.
The majority of the participants reyealed thét.it takes titﬁe to absorb this overwhelming
program. All of the participants agreed that the resource manual of strategies is the most
beneficial part of the program. - & | |

When asked aboﬁt the first year of implementation of Schools Attuhed at Parkview
School, the group agreed that the teachers lacked guidance.and the school lackéd

direction. As a result, the participants began to brainstorm changes that should be made
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during the second year of implementation to ensure the successful adoption of the
program. The suggestions included: naming a designated leader to provide direction for
the entire staff, consistent implementation of Schools Attuned by every staff member in

every classroom, and ongoing professional development.
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‘ b, Chapter 5 .
Conclusions; Irhplieations, and”Further Stﬁdy
Conclusions

The intention of this study was to evaluate the first year implenientati‘on of the
- professional development pfograxn, Schools Attuned 'et Perk\'(ievs./“Elerﬁnentary S_ch‘ololkin
Westville, New J efsey. This research study has revealed fhe’ educators’ perceptions about -
the Scho,o_lsv Attuned program during the ﬁrst year of implementation. The results of the
: inivti'al»research ihstrument indi{cated that the teaehers at Parkview Elementary School
agreed that Schools Attuned was a worthwhile prog'rém.v Howeve_r, the i)ost-training
evaluation also indicated that the teachers were overwhelmed by the amount of
inforr'nation that they were expected to absorb during the core course training. «

The teachers conveyed that the Schools Attuned program has much to offer the
faculty, students, and families of the Westville School District. The majoﬁty of the -
'faculty liked the Schools Attuned resource binder because it provi_des effecti?e strategies
to meet the needs of diverse learners in the classroom. The teacihersvalso predicted that
the implementétion of the Schools Attuned Program woﬁld have a positive effect on
studeﬁt academic performance and decreaee the number of students that are referred to
th.ePhpil Assistance Committee (PAC). The teachers, however, did'nolt believe that the
implementation of Schools Attuned would have a significant impact on decreasing

discipline preblems.
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‘With tﬁe faculty feeling'overwhelrned during the core course training, the teachers
suggested that ongoing professional development would enhance the first year
~ implementation of Schools Attuned. Consequently, the administration.and the board of
education recogrliéed the needs of the teachers and provided a half-day in-service devoted
| to the development of Schools Attuned at Parkview' Schooi. The Westville Board of
Education requested that the teachers complete an evaluation of the half-day in-service.
| The results of the in-service evaluation revealed that the fagulty appreciated the time
that was provided to discuss the'. ov'er:aH {imblemeh‘fation;t)f Scﬁools Attuned, including
- the speciﬁc strétegieé that are being implemented in the classrooms. The faculty revealed
that they would benefit from reviewing the 'neurodeVélbpmental constructs of Schools
Attuned, and discussing spe'ciﬁc strategies that wouid help children that have weaknesses
in each construct. On the evaluation, the teachers also requested further professional
(ievelopment and édditional time to discuss the school-wide implementation of the
program. The board of education was pleased with the compiled results of the evaluation
and agreed to consider providiﬁg additional professional development to the teachers of
Parkview School. |

At the end of the study, a representative group of teachers participated in an open
forum to discuss the first year implementaﬁon of Schools Attuned. Once again, the
teachers revealed that Schools Attuned is a valuable program and has the potential to
benefit the community of Parkview Elementary School. HoWeyer, the group of teachers
also felt that changes needed to be made during the second year of implementation. It was
evident that the teachers felt as if they were laCking direction and guidance from the

administration. Lacking leadership has had a profound impact during the first year of
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implementation because the program is not being implemented consistently throughout
| the school building. The teachers provided specific suggestions fofthe second year
irnplerﬁentation of Schools Attuned. The suggestions réquired the teachers and the
administration to become more committed and invested in the program.

In conclusion, this study revealed that a successful school-wide injtiative requires
effective leadership, ongoing professionai development, and consisteni‘implementation.
It was necessary for all of the participants, board members, administrators, teachers,
parents, and studénts, to foster the adoption of a new program. The teachers, who were
primarily responéible for implementing the program, needed direction from the board of
education and guidance from the administration. It was essential for the board of
education and the administration to provide the faculty with continuous professional
development. Ongoing pfofessional development provides oppdrtunities for discussion
between colleagues. Cpmmunication was an essential element in efféctively
implementing a program in a thorough and consistent manner.

Implications

- The results of this stﬁdy provided Parkview Elementary School and other educational
institutions with critical information regarding professional development and
implementing school-wide prbgrams. The information, which was collected, compiled,
and analyzed throughout the course of this study, deﬁnedﬂ the elements that were required
to effectively implement the school-wide program, Schools Attuned.

The Weétville School District learned that it was necessary to provide the teachers
With ongoing professiona} development for Schools Attuned. Ongoing profeésional

development provided educators with opportunities to become comfortable with the
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t:erminology, the concepts, and the components of a comprehensive program like Schools
Attuned. Unfortunately, the nature of the teaching profession does not provide quality
time for colleagues to meet, discuss, and sﬁare professional experiénces. Thereforg, it was
necessary for the administration to coordinate professional development time for the
entire staff to meet as a group and make de_cisioné asa grbup. Providing ongoing
professional development for teachers improved the communication in the school
building. Consequently, open communication had a positive effect on the séhool-wide
implementation of a new program. Scheduling regular in-service days kept the entire
faculty actively involved in the implementation of Schools Attuned.

The Westville School District also identified the need for a leader to provide guidance
and direction to the faculty members that are irflplementing the program. Parkview
Elementary School needed a Schools Attunéd leader that would assume the responsibility
of facilitating the ongoiﬁg professionél development. The Schools Attuned leader should
also be accessible if a teacher had a question or concern about the program. The leader
should communicate with the faculty by distributing correspondence that includes
information about Schools Attuned. The Schools Attuned leader would keep the faculty
actively involved in thevprogram'. |

Finally, the Westville School District recognized the need for making every teacher
accountable for implementing the prbgram. A succeésful school-wide educational
program was dependent on the consistent implementation in every classroom, across all
grade levels. Therefore, the teachers should be required to provide evidence that they are
implementing the Schools Attuned strategies with the students in their classrooms that

have diverse learning needs.
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Leadership Growth

The professional development program, Schools Atturied required the educators at
Parkview School to collaborate with parents to identify student strengths and weaknesses.
As a result of the collaboration, strategies were developed that should be implemented
both in school by the teacher and at home By the parent. The intention of the cooperative
- relationship was to help the student improve his or her academic performance and social -
development. Therefore, the fourth standard that has been defined by the Interstate
School Leaders Licensure Consortium directly relates to this study.

Standard 4: A school administrator is an educational leader who promotes the success
of all students by collaborating with families and community members, responding to
diverse community interests and needs, and mobilizing community resources.

4.a.2. Knowledge: The administrator has knowledge and understanding of conditions
and dynamics of diverse school community.

4.b.2. Disposition: The administrator believes in, values, and is committed to
diversity.

4.c.1. Performance: The administrator facilitates and engages in activities ensuring
that there are comprehensive, active, visible, and mutually serving school and community
relations; outreach to and partnerships with all segments of the diverse community.

Schools Attuned also provided the faculty members of Parkview Elementary School
with the knowledge and skills necessary to meet the needs of all students. Schools
Attuned offered new methods for recognizing, understanding, and managing students
with differences in learning. Throughout the training, educators focused on eight

neurodevelopmental constructs that affect learning: attention, language, memory,
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servomotor funcﬁon, spatial ordering, temporal-sequential ordering, higher order
cognition, and social cognition. This program prepared the cl_assroom teachers to rhake
the beét instructional decisions fo ensure that each student could find academic and social
success. Therefore the sixth standard that has been defined by the Interstate School
Leaders Licensure Consbrtium also diréctl_y relates to this sfudy. |

Standard 6: A school adlﬁinistrator is an educationallléader v‘vho: promotes the success
of all students by undersfanding, fesponding td, and influencing the larger p’olitical,
social, economic, legal, and cultural cé’ntext. 4

6.a.6. Knowledge: The administrator has knéwledge and uﬁders_tanding of issues and
forces that affect teaching and learning, including issues of diversity and equity.

6.b.2 Disposition: The administrator believes in, values, and is committed to diversity
| _ 1n ideals, values, and cultures.
6.c.1 Performanée:_The administrator facilitates activities ensuring a school

environment that focuses on students and learning.

Organization Change
This research study has providéd the Westville School District with critical
' i_nforma"tion regé’rdihg the scho§1~Wide initiative to imp_lementy th_é coméréhensive _
pfofessionaﬂ develo_'pméht pfograr'n, Schools Attuned. 4,T_he first year of Ai‘mplemeﬁtation
' ‘p‘rovided the teaching ffao;ulty with the oppoﬁunity to be introdﬁced to th¢ program. The
te_abhers participated and éomﬁléted the 35 hour training prografn, bécpm’ing ccrtiﬁed
~members of Schools Attuhed. Every feacher ‘Was résponsible ‘for attuning a minimum'rof
ﬁo studéhts. The teachers were also required to design and teach a."lesson. that

incorporated Schools Attuned strategies.
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Although the teachers fulfilled the requirements;o become certified members of
Schools Attuned, the Parkview faculty recognized the changes that should be made
during the second year of implementation. For the successful adoption of a school-wide
initiative, the Westville School District learned tﬁat it is ne;:e;sary to provide the teachers
with effective leadership, ongoing professional development, and consistent
ifnplementation.

Further Sfudy

This study was limited to measuring the effectiveness of the first-year implementation
| of Schools Attuned at‘P_arkview Elementa;'y School in Westville, New Jersey. Therefore,
further research should be conducted regarding the continued implementation of the
program. Needs assessments shduld continued to be distributed to the Parkview »faculty
members to gather information regarding the school-vﬁde implementation. It is essenﬁal
for the faculty to be given the opportunity to provide feedback about the implementation
of Schoois Attuned and discuss their experiencés with the program. The administration
should specifically assess the impact of on-going profesSional development of Schools
Attuned, as well as, the impact that a Schools Attuned leader is having on the
implementatfoﬁ of the program. >This will allow the Westville School District’s
Administration and Board of Education to make informed decisions and provide the
necessary support that will enable the teachers to suécessfuliy implemént' the program.

The teachers at Pérkview Eleméntafy School need a leader to provide guidénée and
difection to the faculty members that are implementing the prdgram. The board of
education and the adminiStrétion need to appoint a Schools Attuned leader fhat will .

assume the.responsibili_ty of facilitating the ongoing professional development and keep
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the faculty actiyely involved in the program. The Schools Attuned leader should be
aveilable if a teacher has 5 question or concern about the program. The 1eader should also
comrhunicete with the faculty by distributing correspohdence fhat includes infonnation
about Schools Attuned.

.Furthermore, ongoing professional development provides teachers with the
opportunity to become comfortable with the terminology, the concepts, and the |
‘components ofa comprehensive progfam like Schools Attuned. Therefore, it is necessary
for the administration to. coordinate professional development time for the entire staff to
- meet as a group. Every Schools Attuned participant should be actively involved in the
school-wide implementation of the program.

" A successful school-wide educational program is also dependent on the coﬁsistent
implementation throughout the school. Therefore, the teachers should be required to
provide evidence that they are imblementihg the Schools Attuned strategies with the |
students in their classrooms that have diverse learning needs. The creation of a Schools
Attuned database would further allow all of the teachers to access inforrhation regarding
students that are being attuned. The Schools Attuned database would make the specialists
aware of student strengths and weaknesses, as well as, strategies that 'allow the student to
be successful. The database would also provide future teachers with some background
information about a student that has been attuned. This will allow the teachers to
consistently implement effective strategies from one year to the neht.

Further study should also include measuring the overall impact that the professional
development program, Schooias Attunedlhas hed on the progfess of Parkview Eiementary |

School. Research should be conducted regarding the effect that Schools Attuned has had
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on the academic performance and social development of students that have been attuned.
Research should specifically evaluate the impact that Schools Attuned has had on the
teachers’ ability to meet the needs of diverse learners. Analyzing school data would
reveal specific information regardihg the effect the program has had on standardized test
results, student discipline and behavior problems, as well as the number of referrals to the

Pupil Assistance Committee (PAC).
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